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Telluride School District is a Pre-Kinder through twelfth grade system with an enrollment of 906 students in grades Pre K-12. Students from neighboring districts choose

Telluride Schools for its programs and its reputation for academic excellence. We are located in the town of Telluride (pop. 2,473) and situated in a remote glacial valley

in the San Juan Mountains of Southwestern Colorado, a seven-hour drive from Denver. The school has a strong academic focus balanced with hands-on experiential

education and an arts program that produces highly recruited students. Telluride has maintained a high level of accreditation with an eleven  year run of distinction from

Colorado Department of Education. Telluride is consistently a school district nationally recognized by Advanced Placement and other national organizations. TSD has

worked hard to integrate the work of all stakeholder groups in the UIP process.  Administration and the BOE worked together to develop goals in the spring and summer

of 2021 that are reflected in this plan.  Elements of this UIP Plan were presented to our District Accountability Committee in September 2021.  Staff and the community

have been engaging in forums with the BOE on our district priorities, which are reflected in this plan.

Prior Year Targets

Provide a summary of your progress in implementing the Major Improvement Strategies and if they had the intended effect on systems, adult actions,

and student outcomes (e.g. targets). 

1. Priority Performance Challenge : AVID PERFORMANCE INDICATOR: MEASURES / METRICS: 2019-2020: We will continue to expand AVID into the

Senior level. 12 Teachers will be trained in AVID strategies during the Summer Institute June 2020. 2020-2021: 60% of staff will be trained in AVID

Strategies:  We have met these performance targets.  AVID is now active at the Senior level, and the AVID elective is going extremely well in supporting students

who have been identified as "in the middle" in terms of academic success.  More than 12 teachers participated in the June 2020 AVID Summer Institute, even with

http://www.cde.state.co.us/schoolview/performance
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COVID, thanks to the fact that the training was offered remotely.  At least 60% of our staff have been actively trained in AVID strategies, although with staff

turnover that number continues to bounce around.  A Because of how the 2020-2021ll teachers are currently receiving AVID PD at their monthly staff meetings.  

school year turned out as a result of COVID, we did not send a team to the 2021 AVID Summer Institute, and because of turnover, our number of staff who have

attended institutes has decreased.  At the lower grades, teachers are more uniformly invested in AVID strategies.  At the higher grades, we still need to work

to have all teachers fully invested in AVID.

2. Priority Performance Challenge: Progress Monitoring of all Students PERFORMANCE INDICATOR: Disaggregated Achievement MEASURES /

 We did not meet the performance target to. METRICS: M 2019-2020: We will increase the percentage of students meeting standards in math by 5% points

increase the percentage of students meeting standards in math. In 2019 52% (329/631) of students met or exceeded expectations on the math portion of CDE

required assessments including CMAS, PSAT, and SAT compared to 44% (214/489) in 2021.  We attribute this largely to the impact of COVID.  At the upper grade

levels (grades 7-12) students were in remote and hybrid learning for much of the year.  At the lower grades, while students were mostly in person we did not offer

intervention/enrichment bands to get each student time for "What I Need" (WIN) in order to keep students in cohorts.  These variations from normal instruction

largely contributed to the loss of measured performance reported above.

3. Priority Performance Challenge: Curriculum Alignment and Revision PERFORMANCE INDICATOR: Academic Achievement (Status) MEASURES /

  We met this performance target.  Our newMETRICS: 2019-2020: 2020-2021:  Continued revision and alignment of core curriculum and interventions:

Superintendent has experience in curriculum development and alignment.  Even in the midst of COVID, we have strengthened K-12 alignment in several areas. 

We have formed a steering committee for our Dual Immersion program, which is examining curriculum alignment not only in the Dual Immersion classrooms but in

the parallel traditional classrooms as well.  We have created a Dual Immersion Coordinator position to oversee these efforts.  We have begun efforts to align our

Multi-Tiered System of Supports across all building, and have adopted a new student data warehouse system (Educlimber) to facilitate the use of data with fidelity

by all staff in measuring student progress in interventions and other areas.  We have also created a Behavior Analyst position to align social emotional curriculum

and behavioral responses across all grade levels.  To address READ Act needs, five staff at TES have completed Orton Gillingham training and are now using this

curriculum to implement READ Act plans for students.  Teachers at TIS have also completed READ Act required training in the science of reading.  

 

Based on your reflection and evaluation, provide a summary of the adjustments that you will make for this year's plan. 

1. Priority Performance Challenge: AVID PERFORMANCE INDICATOR:  We will continue to focus on AVID strategies at monthly staff meetings, and we will

continue to focus on implementing AVID at the upper grade levels, supporting all teachers in implementing AVID strategies in their classrooms.  We will bring a

large cohort of teachers to the 2022 AVID Summer Institute.

   We are back to as close to normal schedule and2. Priority Performance Challenge: Progress Monitoring of all Students PERFORMANCE INDICATOR: 
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operation as possible:  grades 7-12 have in-person instruction; WIN groups are back in place in grades K-6.  Additionally, we have added additional Math and

Literacy Specialists at grades K-6 using ESSER funds, and will maintain this additional staffing for at least one year and possibly more.  We have also increased

the number of sections of math and literacy tier 2 support (labs) at grades 7-12.  We feel that these changes will help recover our scores not only in math but also

in literacy, and allow us to meet the previously stated goal of a 5% increase in math scores.

We will continue to utilize our Dual Immersion3. Priority Performance Challenge: Curriculum Alignment and Revision PERFORMANCE INDICATOR: 

Coordinator and steering committee to review alignment of curriculum in Dual Immersion and traditional classrooms.  We will continue to align and develop

consistent social emotional curriculum and behavior responses across all schools and grades.  We have created a Literacy Coordinator position to provide focus

and support staff in aligning literacy curriculum and instructional strategies.  We will continue to have all teachers of K-3 Literacy, at a minimum, complete required

READ Act training.  We are setting targets to improve bot ELA and Math achievement by 5% by the end of this plan.

 

Current Performance

Based on the most recent data from the Spring 2021 CMAS and PSAT/SAT scores, Telluride as a whole continues to perform above the state average in both ELA

and Math.  In ELA, our minority students and FRL students performed below the state mean score.   Our Math CMAS performance shows similar trends in both

performance and growth.  Growth score comparisons for the district as a whole and within subgroups remain above the state average. This represents a

continuation of a gap in performance for our sub groups as seen in historic data in both ELA and Math.. 

Our local measure, the iReady Diagnostic, is given to students in Grades 1- 8 in the fall.  Based on the beginning of year fall placement domain, currently 80% of

our students are at or above grade level in Reading and 76% of our students are at or above grade level expectations in Math.  It is important to note, the high

school data represents only a handful of our most at risk students and does not represent the school as a whole. 
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Additional Trend Information:
Reviewing the achievement data below for 2015-2019 from the performance frameworks, results indicate that in 2019 for all categories district performance exceeded state

mean scale scores for that category.  Additionally for All Students, ELA scores met or exceeded expectations, while in math All Students were approaching expectations

and nearly reached the Met or Exceeded threshold for 2019.  The trend from 2015-2019 was also increasing for All Students in both ELA and math in that timeframe. 

However, when looking at disaggregated subgroups, an achievement gap is apparent.  ELA shows a gender gap between males and females, even with both groups

trending upwards.  Significant achievement gaps exist for minority students, English Learners, and FRL eligible students, and these gaps are not closing over time based

on the reported data.  For each subgroup in ELA, students are not meeting expectations.  In math, minority students and FRL students are approaching expectations, while

English Learners only partially meet expectations.

Reviewing the growth data below for 2015-2019 from the performance frameworks, results indicate that every subgroup met expected growth for every year in ELA, and in

some cases exceeded expected growth.  In math, expected growth was met in almost every subgroup in almost every year, with a few subgroups exceeding expected

growth in a few years.
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Reviewing the postsecondary and workforce readiness data below for 2015-2019 from the performance frameworks, results indicate that for graduation rate, completion

rate and matriculation rate, all students and almost all subgroups (with a few exceptions) exceed state levels, and the dropout rate fell significantly below state levels.  

Looking at state and local data from 2021, which reflects the disruption from COVID, we see the following:

In PSAT/SAT; 70% of students met or exceeded in 2021, compared to 72% in 2019;

In AP Exams; 59% pass rate out of 275 exams compared to 63% pass rate out of 283 exams in 2019

In CMAS ELA; 48% of students met or exceeded in 2021, compared to 65% in 2019

In CMAS Math; 38% of students met or exceeded in 2021, compared to 48% in 2019

In iReady Reading; 80% of students met or exceeded in Fall of 2021, compared to 76% in Fall of 2019

In iReady Math; 76% of students met or exceeded in Fall of 2021, compared to 80% in Fall of 2019

For All Students and in all disaggregated categories there was a decrease in state scores from 2019 to 2021, which reflects the impact of COVID.

We use iReady as our READ Act assessment.  In 2020-2021, 60 students between grades K-8 had been identified as needing READ Act Plans.  In Fall and Winter testing,

6 tested at or above grade level, and 54 below grade level; in Spring this improved to 12 testing at or above grade level, and 48 below.  Starting of 2021-2022, 59

students had been identified as needing READ Act Plans.  In Fall testing, 3 tested at or above grade level, and 56 below grade level;

 

Priority Performance Challenges and Root Causes

Priority Performance Challenge: Declining performance as a result of COVID

Achievement of all students, including subgroups, declined from pre-COVID levels. Math achievement on CMAS at grades 3 through 6 decreased from 48%

meeting or exceeding in 2019 to 36% meeting or exceeding in 2021. ELA achievement on CMAS at grades 3 through 6 decreased from 63% meeting or

exceeding in 2019 to 45% meeting or exceeding in 2021.

Root Cause: COVID-related losses

COVID has impacted learning in a variety of ways, resulting in decreased student achievement. Some things which contributed to learning loss include

the impact of remote and hybrid learning, the disruptions caused by quarantines, the inability for students to work collaboratively due to physical
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distancing requirements, the inability to have focused "What I Need" (WIN) groups due to cohort restrictions, and the difficulty with communication and

relationships due to masks, distancing, quarantines, and remote and hybrid learning.

Priority Performance Challenge: Achievement gaps continue to exist for subgroups

Achievement of minority, FRL, English learners, and IEP students continues to lag behind the general population. In ELA, minority and FRL students had

mean scale scores about 30 points below non-minority and non-FRL students, respectively, while English learners and IEP students had mean scale scores

about 40 points below non-English learners and non-IEP students. In Math, minority and FRL students had mean scale scores about 20 points below

non-minority and non-FRL students, respectively, while English learners and IEP students had mean scale scores about 30 points below non-English

learners and non-IEP students.

Root Cause: Lack of a comprehensive MTSS system

For many reasons, the MTSS system has not been fully developed and articulated. Teachers need support in delivering the strongest possible tier 1

instruction. We need to develop strong practices around using data to identify students for tier 2 (and higher) interventions, deliver those interventions

with fidelity. This includes a well designed WIN system that delivers appropriate interventions in dual languages based on student needs.

Magnitude of Performance Challenges and Rationale for Selection:

As achievement declined for all subgroups and all students in general, addressing this as a priority challenge will address the needs of the largest number

of students in core content areas.  Additionally, identifying the achievement gap as a critical area needing attention will ultimately lead to strengthening

systems which improve all systems and the performance of all students.

Magnitude of Root Causes and Rationale for Selection:

These root causes were selected because they reflected feedback we have heard from a variety of stakeholders, and correlate to the data that supports the

performance challenges selected.  These root causes are things that we either have the control to change or have the ability to respond to.

Action Plans
Planning Form
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Improve the current Multi-Tiered System of Supports

What will success look like: Tier 1 instruction will be improved when aligned curriculum and research-based instructional practices are delivered with fidelity. Teachers

will be able to better use data to identify and address student needs at all tiers. Less students are identified as needing intervention, due to better success in tier 1.

Students in higher tiers have their needs met and are subsequently successful more successful in lower tiers. Students in identified subgroups will increase performance

which will result in a decrease in achievement gaps.

Describe the research/evidence base supporting the strategy and why it is a good fit: Success begins with committed educators who believe that all students learn

and can achieve high standards as a result of effective teaching. A well-developed, coherent and comprehensive system ensures equity by providing an appropriate

context for learning with layered supports and personalized instruction for all students. A system supports all students by providing each student with the highest quality

classroom instruction – instruction that is informed by research, supported by a standards-based curriculum and provided by highly- qualified educators. Student

proficiency increases when expert professionals analyze and use ongoing performance data to inform decisions and provide instruction that is responsive. Instruction and

intervention are culturally sensitive, based on solid research and allow teachers to use formative assessment and keen observation to engage in responsive teaching.

Associated Root Causes:

Lack of a comprehensive MTSS system:

For many reasons, the MTSS system has not been fully developed and articulated. Teachers need support in delivering the strongest possible tier 1

instruction. We need to develop strong practices around using data to identify students for tier 2 (and higher) interventions, deliver those interventions with

fidelity. This includes a well designed WIN system that delivers appropriate interventions in dual languages based on student needs.

COVID-related losses:

COVID has impacted learning in a variety of ways, resulting in decreased student achievement. Some things which contributed to learning loss include the

impact of remote and hybrid learning, the disruptions caused by quarantines, the inability for students to work collaboratively due to physical distancing

requirements, the inability to have focused "What I Need" (WIN) groups due to cohort restrictions, and the difficulty with communication and relationships due

to masks, distancing, quarantines, and remote and hybrid learning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status
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Educlimber

implementation

At least 80% of teachers will indicate they feel proficient at

Educlimber use for monitoring student progress, and creating

plans and reports, by Spring 2022

06/01/2021

05/31/2022
teachers

Dual Immersion

Progress

At least 90% of Dual Immersion staff will indicate they feel at least

one Guiding Principle has been implemented successfully by

Spring 2022 and at least two more Guiding Principles have been

implemented successfully by Spring 2023

06/01/2021

05/31/2023
Dual Immersion Coordinator

Positive Impact of

IREECH Grant

Representation of Spanish speakers in Gifted and Talented will

increase to 30% of their proportion of the student population by

May 2022 and 60% of their proportion of the student population by

May 2023

06/01/2021

05/31/2023
GT Coordinator

Positive Impact of

Specialist staffing

Data will show that the number of students served by intervention

has increased and those students served will show higher than

expected growth in iReady scores.

08/01/2021

05/31/2022

Quarterly

Administration andSpecialists

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

Implementation of

Educlimber

-Migration of all data from Alpine Achievement -Initial training of all

staff -Expanded data sets from PowerSchool including behavior

and attendance data -Development of dedicated in-house experts

to support teacher capacity to use data

06/01/2021

05/31/2022
Educlimber

IT Staff District

Assessment

Coordinator

Administration 1

year Educlimber

implementation

staff-person

Teachers
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Increase focus on

Dual Immersion

-Hiring of Dual Immersion Coordinator -Increased Professional

Development for Dual Immersion staff -Expansion of Dual

Immersion into Middle School -Alignment of curriculum and

instruction practices for both Dual Immersion and Traditional

classrooms -Implementation of math, literacy, and language

interventions in Spanish -Use of Guiding Principles for Dual

Language Education to measure progress

06/01/2021

05/31/2023
General Fund

Dual Immersion

Coordinator

Improve SEL and

Behavior

Response System

-Hiring of Behavior Analyst -Hiring of Behavior Technician

Paraeducator -Renewed focus on PBIS -Development of

consistent and aligned behavior response procedures and

practices across all grade levels -Increased Professional

Development for teachers and paraeducators in behavior

response -Use of Schoolwide Evaluation Tool to measure

progress

06/01/2021

05/31/2023

ESSER 3 General

Fund SMBHS

Grant

Behavior Analyst

Behavior

Technician

Paraeducator

Administration

Teachers

Paraeducators

IREECH Grant

Participation

-Participation of core team in IREECH Grant -Increased PD for

staff in understanding how to better serve under-represented

populations -Development of strategies and resources to better

identify underserved population for Gifted and Talented

06/01/2021

05/31/2023
IREECH Grant

Administration GT

Coordinator

Teachers

Increase Literacy

and Math

Specialist Staff

-Increase TES Specialist staffing from 2.0 FTE to 3.0 FTE

-Increase TIS Specialist staffing from 2.0 FTE to 4.0 FTE

-Increase number of students receiving interventions

08/01/2021

05/31/2022
ESSER 3 funds Specialists

Increase

-Realign School Counseling staff -Increase staffing for direct

Mental Health supports in schools -Increase Professional

Development for School Counselors and other staff in

understanding Mental Health issues and providing Mental Health

08/01/2021

05/31/2023
SMBHS Grant

School

Counselors
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Social-Emotional

and Mental Health

supports

supports -Implement Healthy Kids Colorado Survey to measure

progress

Administration

Teachers

Paraprofessionals

Addition of

Literacy

Coordinator

-Hiring of 0.5 FTE Literacy Coordinator
10/01/2021

05/31/2022
CO CLSD Grant

Administration

Literacy

Coordinator

Implement aligned SEL curriculum and behavioral response systems

What will success look like: Students whose social-emotional needs are being met more successfully will increase their academic achievement. A more aligned

behavior response system will allow for improved teaching and learning in every classroom. Students in identified subgroups will increase performance which will result in

a decrease in achievement gaps. Performance will increase for all students.

Describe the research/evidence base supporting the strategy and why it is a good fit: Success begins with committed educators who believe that all students learn

and can achieve high standards as a result of effective teaching. A well-developed, coherent and comprehensive system ensures equity by providing an appropriate

context for learning with layered supports and personalized instruction for all students. A system supports all students by providing each student with the highest quality

classroom instruction – instruction that is informed by research, supported by a standards-based curriculum and provided by highly- qualified educators. Student

proficiency increases when expert professionals analyze and use ongoing performance data to inform decisions and provide instruction that is responsive. Instruction and

intervention are culturally sensitive, based on solid research and allow teachers to use formative assessment and keen observation to engage in responsive teaching.

Associated Root Causes:

Lack of a comprehensive MTSS system:

For many reasons, the MTSS system has not been fully developed and articulated. Teachers need support in delivering the strongest possible tier 1

instruction. We need to develop strong practices around using data to identify students for tier 2 (and higher) interventions, deliver those interventions with

fidelity. This includes a well designed WIN system that delivers appropriate interventions in dual languages based on student needs.
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COVID-related losses:

COVID has impacted learning in a variety of ways, resulting in decreased student achievement. Some things which contributed to learning loss include the

impact of remote and hybrid learning, the disruptions caused by quarantines, the inability for students to work collaboratively due to physical distancing

requirements, the inability to have focused "What I Need" (WIN) groups due to cohort restrictions, and the difficulty with communication and relationships due

to masks, distancing, quarantines, and remote and hybrid learning.

Implementation Benchmarks Associated with MIS

IB Name Description
Start/End/

Repeats
Key Personnel Status

Reduction in

Behavior Incidents

Behavior Incidents will decrease by 20% at grades K-6 from

2021-2022 to 2022-2023

08/01/2021

05/31/2023

Quarterly

Behavior Analyst

Improvement of

Behavior

Response system

Schoolwide Evaluation Tool will show a 25% increase in PreK-6

staff rating the Behavior Response system from Fall 2021 to

Spring 2022 and a 25% increase in PreK-12 staff rating the

Behavior Response system from Fall 2022 to Spring 2023

08/01/2021

05/31/2023
Behavior Analyst

Improvement in

Mental Health

supports

Students will show a 15% increase in feeling safe and supported

as measured by the HKCS

08/01/2021

05/31/2023
School Counselors

Action Steps Associated with MIS

Name Description Start/End Date Resource Key Personnel Status

IT Staff District

Assessment
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Implementation of

Educalimber

-Migration of all data from Alpine Achievement -Initial training of all

staff -Expanded data sets from PowerSchool including behavior

and attendance data -Development of dedicated in-house experts

to support teacher capacity to use data

06/01/2021

05/31/2022
Educlimber

Coordinator

Administration 1

year Educlimber

implementation

staff-person

Teachers

Improve SEL and

Behavior

Response System

-Hiring of Behavior Analyst -Hiring of Behavior Technician

Paraeducator -Renewed focus on PBIS -Development of

consistent and aligned behavior response procedures and

practices across all grade levels -Increased Professional

Development for teachers and paraeducators in behavior

response -Use of Schoolwide Evaluation Tool to measure

progress

06/01/2021

05/31/2023

ESSER 3 General

Fund SMBHS

Grant

Behavior Analyst

Behavior

Technician

Paraeducator

Administration

Teachers

Paraeducators

Increase

Social-Emotional

and Mental Health

Supports

-Realign School Counseling staff -Increase staffing for direct

Mental Health supports in schools -Increase Professional

Development for School Counselors and other staff in

understanding Mental Health issues and providing Mental Health

supports -Implement Healthy Kids Colorado Survey to measure

progress

08/01/2021

05/31/2023
SMBHS Grant

School

Counselors

Administration

Teachers

Paraprofessionals

School Target Setting

   Priority Performance Challenge : Declining performance as a result of COVID

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:
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2021-2022: Student performance on CMAS/PSAT/SAT ELA will recover to 2019 pre-COVID level

2022-2023: Student performance on CMAS/PSAT/SAT ELA will increase to additional 5% meeting or exceeding compared to

2019 pre-COVID level

 INTERIM MEASURES FOR 2021-2022:

  Academic Achievement (Status)   PERFORMANCE INDICATOR: 

 MMEASURES / METRICS:

2021-2022: Student performance on CMAS/PSAT/SAT Math will recover to 2019 pre-COVID level

2022-2023: Student performance on CMAS/PSAT/SAT Math will increase to additional 5% meeting or exceeding compared to

2019 pre-COVID level

 INTERIM MEASURES FOR 2021-2022:

   Priority Performance Challenge : Achievement gaps continue to exist for subgroups

  Disaggregated Achievement   PERFORMANCE INDICATOR: 

 ELAMEASURES / METRICS:

2021-2022: Achievement Gap for minority, FRL, English Learner and IEP subgroups will recover to 2019 pre-COVID level

2022-2023: Achievement Gap in ELA for minority, and FRL subgroups will decrease to 20 points in MSS. Achievement Gap in

ELA for English Learner and IEP subgroups decrease to 30 points in MSS.

 INTERIM MEASURES FOR 2021-2022:

  Disaggregated Achievement   PERFORMANCE INDICATOR: 

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS

ANNUAL

PERFORMANCE

TARGETS
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 MMEASURES / METRICS:

2021-2022: Achievement Gap for minority, FRL, English Learner and IEP subgroups will recover to 2019 pre-COVID level

2022-2023: Achievement Gap in Math for minority, and FRL subgroups will decrease to 10 points in MSS. Achievement Gap in

Math for English Learner and IEP subgroups decrease to 20 points in MSS.

 INTERIM MEASURES FOR 2021-2022:

ANNUAL

PERFORMANCE

TARGETS


